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Abstract  
This research aims at discovering whether the use of buzz group technique 
can improvereading comprehension of grade VII students at SMPN 5 Palu or 
not. The researcher applied intact group research design which employed two 
classes consisting of experimental class and control class. These classes 
received the same test which is only posttest. The research population was the 
seventh grade students of SMPN 5 Palu. The samples werethe students of 
class VII D as the experimental class and class VII E as the control class 
containing of 20 students for each of them. It was selected purposively 
sampling technique. In collecting the data, the researcher used test (posttest). 
The data were analyzed descriptivelyand statistically. Having analyzed the 
data, it was revealed that there were different scores obtained from 
experimental and control classes. In other words, the t-counted (12.91) was 
greater than t-table (2.093). In this case, the research hypothesis is accepted. In 
short, buzz group technique is effectively improve reading comprehension of 
grade VII students at SMPNegeri 5Palu. 
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Penelitian ini bertujuan untuk menemukan apakah penggunaan tekhnik 
kelompok kecil dapat pemahaman bacaan siswa kelas VII SMP Negeri 5 Palu 
atau tidak. Peneliti menggunakan model penelitian intact group yang 
menggunakan dua kelas yang terdiri dari kelas percobaan dan kelas kontrol. 
Kedua kelas itu mendapat kantes yang sama yang hanya berupa post test. 
Populasi penilitian ini adalah siswa kelas VII SMP Negeri 5Palu. Sampel 
penelitan ini adalah kelas VII D sebagai kelas percobaan dan kelas VII E 
sebagai kelas kontrol dengan jumlah siswa masing-masing kelas sebanyak20 
siswa. Sample penelitian dipilih secara purposiv. Dalam pengumpulan data, 
peneliti menggunakan tes(post-test). Data di analisis secara deskriptif dan 
statistik. Setelah menganalisa data, terungkap bahwa ada perbedaan skor 
yang diperoleh dari kelas percobaan dan kelas kontrol. Dengan kata lain, t-
counted (12.91) lebih tinggi dari pada t-table (2.093). Dalam hal ini, hipotesis 
penelitian ini diterima. Singkatnya, teknik kelompok kecil dapat dengan 
efektif memperbaiki pemahaman bacaan siswa kelas VII SMP Negeri 5 Palu. 
.   
Katakunci:Memperbaiki, Bacaan, Pemahaman, Teknik, Kelompok, Kecil. 
 
 
                                                             
1Nursitta_afriani@yahoo.com 
e-journal of English Language Teaching Society | (ELT) Vol. No 2 
 
INTRODUCTION 
 
  Reading is one of essential skills for English students.Nowadays, it is a part of daily 
life, which can not be separated from daily activities. People read many kinds of written 
materials such as newspapers, magazines, novels, academic books and so on. Through read 
many kind of books people can get a lot of information, knowledge, enjoyment and even 
problem solution.Jain and Patel (2008) cited that reading is the most essential skill for 
success in all educational contexts. Furthermore, Hornby (2000:1054) argues “Reading is 
the way in which something is interpreted or understood.” So that by readingsomething we 
can understand what the writer intends in her or his book. In addition,Nuttal (2000:2)argues 
“Reading meansa result of interactionbetween the writer’s mind and the reader’s mind”. 
Teaching reading is very important for students to learn, because reading cover many 
aspects an active thinking process to establish meaning.Besides, reading many kinds of 
books written in English can increase students’ access on different knowledges. 
 Reading is very complex process involving more than just words and meaning. It 
requires many skills such as eyes movement and brain work. In other words, the readers 
need to master other skill and language components bacause they are units reltes to another. 
For instance, while reading the eye is moving and brain is working to comprehend what is 
being read.The standard competence also give the teachers guidelines in designing teaching 
material as good as possible.Reading has habitually been the skill most emphasized in the 
learning of English as a foreign language. The teaching of English in Indonesia is mostly 
done by giving reading passages to the students. However, their ability in understanding the 
reading passages is still limited. The students should have a way to improve their 
comprehension of reading. Patel and Jain (2008:114) states that The Students should have 
two types of Reading, there are Intensive Reading and Extensive Reading. Intensive reading 
is a reading text or reading passages to get some detail information or to get knowledge. 
And Extensive reading is a reading text without care about the detail from the information.  
Having a good reading comprehension is really important for students.  In relation to 
teaching learning of English at school, reading is one important way which can improve the 
students’ general language skills in English. Reading can improve the vocabulary, the 
writing and the speaking skills and also finding out the new ideas, facts and experiences. 
Furthermore, when students come to the next theireducational level, they should pass a test 
first. It is done to see how well students learn on a certain stage of education. The students 
should understand the information effectively from the text. They also need to comprehend 
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the text, not only the structure but also the meaning of the text. The way to know the 
students comprehend about the text is let the student ask the questions and try to answer 
them. Ohoiwutun (2005:5) states that “in order to read actively and to comprehend what 
you read, you must ask questions about your sources and try to answer them.” 
Reading skills are always used in an examination. So, the students must have a good 
reading comprehension if they want to pass the examination.In reading class, most of the 
reading activities focus on reading for comprehension. For junior high school students, it is 
expected that students can comprehend and find out information from reading texts as 
curriculum of KTSP  SMP/MTs (2006) states that students are able to comprehend, analyze, 
and make some text in every situation and use the information from other source as well as 
possible in the text or non-text.Therefore, students are always asked to comprehend reading 
texts by their teacher. In order to do that, it is expected that students are good readers who 
are able to comprehend a text efficiently. 
 There are two types of reading, namely silent reading and Reading aloud. Silent 
reading is applied to acquire a lot of information. Teacher tells them read silently as and 
when they are able to read without any difficulties. Meanwhile Reading aloud also plays 
important role in Teaching of English. Teacher should know that the training of reading 
aloud must be given at primary level because it the base of words pronunciation. Reading 
aloud has some advantages such as it enable learner to develop the skill of reading very well 
by speaking or expressing ideas and it make reading very enjoyable while teacher uses 
reinforcement during reading. Reading is not only aimed at reading but also comprehension. 
Comprehension covers understanding the vocabulary used, sentence structure, the meaning 
of words, correlation among the words or sentences presented in reading material. This 
statement is supported by William (1975) states that comprehension as the reader power to 
find and understand the sense of printed passage which may be in words, phrases, and 
sentences or in paragraph. In line with William, Sheng (2003:13) further says 
“Comprehension is the understanding of the meaning of the written material and covers the 
conscious strategies that lead to understand. In short, reading is a process to comprehend 
and understand the writer’s ideas in reading text and then to respond the messages or idea in 
term of behavioral and/or practical endeavor.As a result, the researcher takes a conclusion 
thatreading comprehension plays an important role in English learning process.  
Being able to comprehend a text is necessary for successful reading. Through 
reading, the reader can comprehend and argues the messages or ideas of reading texts. 
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According to Heilman (1981) Reading comprehension is a process of making sense of 
written ideas through meaningful interpretation and interaction in language. It means that 
comprehension can be reached if the reader is able to interact and to interpret what the 
author wants to express on his or her written language.Furthermore, if someone reads, she 
or he of course will try to obtain message and information that are written by an author. In 
reading comprehension the reader’s task here is to get the message and information from the 
author. Therefore, reading comprehension is the process of understanding between a reader 
and author’s thought through media of printed material which owns meaningful 
interpretation of written language.Therefore, the researcher has her own interest to make a 
research of students’ Reading comprehension, particularly for the grade VII students of 
SMP Negeri 5 Palu. 
 Reading comprehension is a process of decoding to understand the main points and 
idea of the text. In general, there are four levels of reading comprehension. The first level is 
literal comprehension. It asks the students to find out the answers in the text itself because 
they are explicitly stated in the text.In addition, it is also appropriate to test students’ 
vocabulary. The literal level focuses on reading the passages, hearing the words or viewing 
the images. It involves identifying the important and essential information. With guidance, 
students can distinguish between the important and less important ideas. It is the simplest 
level comprehension and makes the least demands on reasoning (Harris and Sipay, 1980). 
The second level is inferential comprehension. It focuses on reaching conclusion or drawing 
inferences from what is read since the answers are not clearly stated in the text or implicitly.  
It requires students to combine pieces of information in order to make inferences about the 
author's intent and message. Guiding students to recognize these perceived relationships 
promotes understanding and decreases the risk of being overwhelmed by the complexities 
of the text being viewed, heard or read. The third level is critical reading which involves 
evaluation, the making of a personal judgment on the accuracy, value and truthfulness of 
what is read. At this level, students can be tested on following skills, such as the ability to 
differentiate between fact and opinion, the ability to recognize persuasive statement, and the 
ability to judge the accuracy of the information given in the text.It concerns with how to 
analyze or gather the information of the text.The last level is creative reading. It is the 
highest level of reading comprehension which leads the students to think beyond the truth 
and look for alternate ways to solve problems. In this level comprehension the students are 
expected to involve with new or alternative solutions to those presented by the writer. It is 
e-journal of English Language Teaching Society | (ELT) Vol. No 5 
 
supported by Harris and Sipay (1980) assumed that creative reading may be described as 
going beyond understanding the reading matter to arrive at the new ideas or conclusion.It 
uses divergent rather than convergent thinking skills. 
 Based on the preliminary observation done by the researcher to the grade VII students 
of SMP Negri 5 Palu,there were some problems faced by the students. Most of the students 
lack of the vocabulary, so, they were difficult in comprehending the text and found 
difficulties in answering the question of the text. The second problem faced by students that 
they didn’t know how to produce the English word so, they were shy and scared to 
communicate with the teacher.  
 The selection of teaching technique becomes one of the solutions considered by the 
teacher in solving the problems faced by students. The researcher preferred to use buzz 
group as a teaching technique.McKeachie, W.J (1993:232) defines “Buzz groups technique 
as a technique to ensure student participation in large classes”.In line with McKeachie, W.J, 
Gangel (2003: 43) Buzz group technique is a small discussion group formed for a specific 
task such as generating ideas, solving problems or reaching a common viewpoint on a topic 
and followed by whole class discussion in the specific period of time. It is clear that buzz 
group gave benefits for students and teachers in teaching learning process. 
 Considering the advantages of using buzz group as a teaching technique that can 
reinforce students’reading comprehension, the researcher conducted a research about 
usingbuzz group to improve reading comprehension of grade VII students at SMPNegeri 5 
Palu. The research question was formulated as follows “Can the use of buzz group 
technique improve the students’ reading comprehension ofthe grade VII students of SMPN 5 
Palu?” 
METHOD 
  In this research, intact group design becomes the research design chosen by the 
researcher. In intact group design, the researcher employed two classes consisting of 
experimental class and control class. They got the same test, which only posttest while the 
treatment was given only for experimental group and the other one was not.  
The teaching method of this research is Buzz Group technique. Buzz group 
technique is a teaching technique that is formed by dividing some people into a group to 
discuss a problem or issues. According Barkley, et al. (2001), buzz group technique is a 
team of four to six students that are formed quickly and extemporaneously to respond to 
course-related questions in order to get ideas that are generated with a feedback and 
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discussed by whole group. Each group can respond to more questions. Barkley adds that 
using buzz group technique in reading class, the students can discuss with their friends to 
exchange simple ideas from the text. Typically Buzz Group technique serve as warm up to 
whole-class discussion. It is effective for generating information and ideas in short period 
time. In fact, some students have trouble participating in large group discussions or 
meetings. So by dividing to whole class into small groups, more students have the 
opportunity to express their thoughts. Because students have had a chance to practice their 
comments and to increase their repertoire of ideas in their buzz groups, the whole-class 
discussion that follows is often richer and more participatory.The research design used 
Hatch and Farhady’s model (1982:21) as follows: 
  G1 X T1 
  G2  T1 
Where: 
G1:  experimental group 
G2: control group 
X: treatment 
T1: posttest 
 
 In this research, the population were the grade VII students at SMP Negeri5Palu. The 
population consisted of seven classes. The number of each class was 20 students. Ary et al. 
(2002:163) define “A sample is the small group that is observed.”  The researcher chose two 
classes as the sample of the research from the selected population; they are VII D as the 
experimental class and VII E as the control class. The sample was chosen by applying 
purposive sampling technique. The researcher applied that technique because it was 
appropriate to the design of the research. Furthermore, the English teacher at SMP Negeri 
5Palu recommended the researcher to conduct a research in those two classes becausemost 
of the students of those classes still had problems in learning English, especially in reading 
comprehension. 
 Ary et al (2002:35) define “Independent variables are antecedent to dependent 
variables and are known or are hypothesized to influence the dependent variable, which is 
the outcome. The treatment is the independent variable and the outcome is the dependent 
variable.” Based on the statement, the researcher took a conclusion that every research must 
have variables. Hence, in this research, there were two variables which were categorized 
into dependent and independent variable. Therefore, the researcher formulated the 
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dependent variable is to improve students’ reading comprehension while, the independent 
variable is the application of buzz group technique. 
  In conducting this research, the researcher used test as the instrument. The test only 
consisted of posttest which was given to the both experimental class and control class. 
Before doing the posttest toward the two groups, she gave a treatment only for the 
experimental class while the control group did not. The posttest was used to measure the 
competence and the achievement of the students’ in mastering simple present tense after the 
treatment. 
Table 1. Scoring System 
Type 
of test 
Explanation  Score 
Number of 
item 
Maximum 
scores 
A. Answer the questions based on the text!  10 30 
 1. Content, grammar, and spelling are 
correct 
3 
  
 2. Content and grammar are correct but  2   
 
    spelling is wrong 
   
 
3. Content are correct but grammar and  1,5 
  
 
    spelling are wrong 
   
 
4. Content, grammar, and spelling are 
wrong 
1 
  
 
5. No answer 0 
  
B True-false statement 
 
10 10 
 
1.      True 1   
2.      False 0 
   3.      No answer, 0 
    20 40 
(Adapted from KTSP 2006) 
  The students were treated byusing buzz group technique. Thetreatment was 
conducted for six meetings. Each meeting took 2 x 40 minutes.During the treatment, the 
researcher taught how to comprehend a reading text, in this case is to find out information 
and idea of the reading text.  
  After giving treatment to experimental class and the posttest to both class, the 
researcher analyzed the data. Firstly, she computed the individual score to analyze the 
gained data by using formula recommended by Purwanto(2010). Having computed the 
individual scores, she counted students’ mean score. Therefore, she used a formula 
proposed by Hatch and Farhady (1982:55). Moreover, after obtaining the mean score, 
shecounted individual deviation of students’ score either in experimental class or in control 
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class. She used the formula proposed by Hatch and Farhady (1982:59). After obtaining the 
individual deviation, she squared the standard deviation of students score in either 
experimental or control class. She computed the standard deviation used the formula 
recommended by Hatch and Farhady (1982:59):Finally, for having the value of t-value, the 
researcher calculated the standard error first by using the formula proposed by Hatch and 
Farhady (1982:112). Having computed the standard error, the researcher finally computed 
the t-value by using the formula proposed by Hatch and Farhady (1982:111). 
FINDINGS 
  The researcher, in order to get the main data, gave a test to the sample of the 
research. Being the sample, both experimental class and control class were given the 
posttest by the researcher, while the treatment was only applied in experimental class. In 
other word, after finishing the treatment, the researcher gave posttest to the students in order 
to measure whether or not the use of buzz group technique can give a good contribution in 
teaching English to the students, especially in improving students’reading comprehension. 
The posttest was given to experimental and control groupson May 16th, 2017. 
  Having given the posttest to both groups, the researcher analyzed the data of posttest 
for each groups, first, the researcher computed the students’ individual score in posttest. The 
finding of the posttest is presented in table 2 and 3 
Table 2:The Students’ Score on Posttest in Experimental Group 
No Initials 
Score of Each 
Item Of the Test  
Obtained 
Score (0-
40) 
Maximum 
Score (40) 
Standard 
Score (0-100) 
A B 
1 ADS 27 10 37 40 92,5 
2 AI 28 10 38 40 95 
3 ATS 29 10 39 40 97,5 
4 AR 27 9 36 40 90 
5 BS 26 9 35 40 87,5 
6 CYD 26 9 35 40 87,5 
7 DP 30 8 38 40 95 
8 FRD 30 9 39 40 97,5 
9 FS 27 10 37 40 92,5 
10 HA  29 9 38 40 95 
11 HBL 25 8 33 40 82,5 
12 HM 28 9 37 40 92,5 
13 MP 26 8 34 40 85 
14 MZ 28 9 37 40 92,5 
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15 NF  22 7 29 40 72,5 
16 RFD 28 9 37 40 92,5 
17 SS 29 7 36 40 90 
18 SM 27 8 35 40 87,5 
19 WZ 28 10 38 40 95 
20  ZR 29 7 36 40 90 
 
        ∑x=1810 
Table 3:The Students’ Score on Posttest in Control group 
No Initials 
Score of Each 
Item Of the Test  
Obtained 
Score (0-
40) 
Maximum 
Score (40) 
Standard 
Score (0-100) 
A B 
1 CA 12 6 18 40 45 
2 CR 10 6 16 40 40 
3 DI 23 6 29 40 72,5 
4 GR 15 4 19 40 47,5 
5 JG 21 7 28 40 70 
6 JYD 10,5 6 16,5 40 41,25 
7 KC 21 8 29 40 72,5 
8 MF 14 4 18 40 45 
9 MFZ 14 4 18 40 45 
10 MG 12 5 17 40 42,5 
11 MRR 14 6 20 40 50 
12 ND 17 4 21 40 52,5 
13 NR 18 4 22 40 55 
14 NP 21 9 30 40 75 
15 RAG 12 5 17 40 42,5 
16 RR 11 5 16 40 40 
17 RR 16 6 22 40 55 
18 SW 17 7 24 40 60 
19 TG 12 3 15 40 37,5 
20 VT 12 4 16 40 40 
 
      
 
∑x=1029 
 After computing the students’ individual score on the posttest, the researcher 
calculated the students’mean scores. The resultis90.5 for experimental group and 51.5 for 
the control one. Moreover, after getting the students’ means score of each class, she 
computed the deviation by getting square deviation of the students’ score in experimental 
class first and the result is 5.82.Following the previous computation, she  also computed the 
standard deviationof theposttest in the control class. The result is 12. 
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  After counting the deviation both experimental class and control class, the 
researcher then computed the standard error of differences between means of both classes 
which the result is 3.Moreover, having computed the standard error, she researcher needed 
to analyzed the data statistically in order to find out the difference between the results of the 
posttest in experimental class and control class. The result is 12.91. 
  To verify whether the hypothesis is accepted or rejected, the researcher needed to 
test it based on the result of the data analysis. Before conducting the test, she stated the 
criteria of testing hypothesis (Ho) that if the t-counted is higher than the t-table (t-counted > t-table), 
it means that the hypothesis was accepted. However, the hypothesis is rejected if the t-counted 
is lower than the t-table (t-counted < t-table). 
  After analyzing the data of the test, the result of the data analysis indicates that t-
counted is 12.91 by applying 0.05 level of significant with the degree of freedom (df) 19 (N-1 
= 20 – 1 = 19). The researcher found that the t-counted (12.91) was higher than t-table (2.093). 
Based on that analysis,  the research hypothesis was accepted. So, using Buzz Group 
Technique can improve Reading Comprehension of the grade VII students at SMP 
Negeri5Palu. 
DISCUSSION 
 In the preliminary research, it was found that students faced several problems in 
English teaching and learning process. Mostof them have lack of the vocabulary so it is 
difficult for them to comprehend the text and they didn’t know how to produce the English 
word. As a result, they were shyand scared to communicate with the teacher. 
 The objective of this research was to find out whether buzz group technique improve 
the reading comprehension of the grade VII students at SMPNegeri 5 Palu or not. 
Moreover, the scope of this research was focusedon literal reading comprehension to find 
out information and idea of the reading text. In order to verify the objective of this research, 
the researcher applied intact group design which is the form of pre-experimental design.The 
researcher employed two classes consisting ofexperimental class and control one. These 
classes received the same test which is only posttest. Before giving the posttestshegave a 
treatment which was only for the experimental class. 
 In the process of treatment, the researcher taught the material with the different 
theme in every meeting. At the first meeting, she gave explanation and example about the 
theme of the text by giving some questions related to the text. Consequently, it made them 
get specific information about the contents of the reading passage and they can connect the 
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information with their experience. It was supported by Graves et al. (1983), previews seems 
very helpful because the question and direction in previews imply what is significant in the 
passage so they can relate the information of the text to their prior knowledge. After 
explainingabout the kind of the text, she asked the students to discuss with their buzz group 
to make a prediction about main idea of the passage and answer the question. After they 
found the answer the students shared and discussed their opinion and their answer to the 
partner. Moreover, the speaker of each group reports their answer. When all of buzz group 
finished the task, she gave the question to students randomly, so, all the students have to 
prepare their own understanding about the text so they can answer all of the questions based 
on the text. 
  The treatment was conducted in six meetings. In each meeting, the students were 
given different text to build up their interest in working on the reading texts. There were 
two kinds of exercise that had to be done in order to measure whether the treatment was 
effective in improving students’ literal comprehension. The exercises were to answer 
questions related to the text, and to decide whether the statements aretrue or false. First, in 
working on the answering questions exercise, they had to answer five questions related to 
the story. Itpurposes was to assess students’ reading comprehension of subject matter 
content. Second, the students had to decide which statement is true, and which one is false 
based on the passage. The true-false test was aimed at measuring the students’ correctness 
of the statement in reading comprehension. 
  After giving the treatment, the researcheradministered the posttest to both classes in 
order to measure their progress after getting the treatment. Based on the result of the 
posttest, the students in experimental class had a better achievement in reading 
comprehension than the students in control class. It was asserted by looking at the result of 
the students’ mean scores of those classes. The result indicates that the difference 
improvement (39).It was also supported by the percentage of the students’ achievement, in 
the experimental classwas higher than the one in control class. It was 91% in answering 
questions exercise and 89% in deciding true-false questions, while in control group, it was 
50.4%in answering questions exercise and 54,5%in deciding true-false questions. Based on 
the data percentage, the researcher found students’ significant improvement in mastering 
both exercise. Furthermore, by usingbuzz group technique to the students, it was easy for 
the students to solve their problem in comprehending the text. It was supported by Permata 
(2016) that buzz group also overcomes the students’ difficulties in reading comprehension 
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obstacles such as having not enough background knowledge, having lack of vocabulary and 
the teacher-centered technique implementation at class. In other words, the use of buzz 
group technique in improving students’ reading comprehension was completely accepted.  
  Thus, by using buzz group technique, it iseasy for the students to solve their problem 
in literal comprehension.It was difficult for the students to comprehend the reading passage. 
CONCLUSION  
The use of buzz group technique is effective in improving the reading 
comprehension of the grade VII students. The mean scores of posttest in the experimental 
class (90,5) and in the control class (51.45). Indicates that the reading comprehension of the 
students is improved after getting the treatment. Moreover, there is a significant difference 
between mean score in the experimental class and control class’ posttest. It is proved since 
t-counted value (12,91) is greater than t-table value (2.093). It means that the research 
hypothesis is accepted. It can be seen by the mean score of posttest in experimental group 
(90.5) and in control group (51.5).  
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